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	Deep Learning Proficiencies
Performance Area
	Keep working at it.
[image: ]
	You’re getting close.
[image: ]
	You’ve got It![image: ]
	Wow!
[image: ]

	Big Picture
[image: ]
	I’m not sure which parts are
important.

I have trouble listening to
other people’s ideas.
	I know which parts are
important, but I’m not sure
how they all work together.

I share my ideas with others
and try to listen to other
people’s ideas.
	I see how the parts work
together and can explain my
thinking.

I try to understand other
people’s thinking and their
thinking helps me to figure
out how things work.
	I see how the parts work
together and can explain my
thinking in a way that is very
clear to other people.

I explain that how people
think can change what
happens.

	Change over Time
[image: ]
	I make a list of what
happened, but I’m not sure
which parts are really
important.

I’m not sure how something
can change over time.
	I make a list of what
happened in order, but I’m
not sure what’s changing.

I see that everything that
happens is connected
together.
	I put important events in
order.

I can figure out what is
changing over time and can
explain how it is changing.
	I can find something that is
changing over time.

I can figure out the time it
takes for change and how
much something changes in
that time.

	Interdependencies
[image: ]
	I know that some things
happen because of other
things happening.
	I can explain how one part
causes a change in another
part.
	I can explain how one part
changes a second part and
how that comes back and
changes the first part.
	I can explain and give
examples of how “the parts
affecting each other” works in
a circle over and over.

	[image: ]


	I know that what I do changes
what happens, but I can’t
think of an example.
	I can talk about a time when
someone did something that
caused something to happen
right away.

I can explain that sometimes
what happens is “good” and
sometimes it is “bad.”
	I can talk about a time when
someone did something that
caused something to happen
right away and later on, too.

I can give an example of how
what happens might be what I
want or what I don’t want.
	I can give examples and
explain how what people do
can affect what happens right
away and a long time from
now.

I can give examples of
consequences, both that are
wanted and unwanted.

	System-as-Cause
[image: ]
	I can talk about what
happened, but I’m not sure
why it happened.
	I can talk about how one part
makes certain things happen.
	I can explain how something
that is put together makes it
work the way it does.
	I can find and explain
examples that show that how
something is put together
makes it work the way it does.

	Leverage
[image: ]
	I can explain that doing
something to make a change
can work or not work, but I
can’t think of an example.
	I can think of a way to make a
change, but I cannot explain
why it’s the best way.
	I can think of a way to make a
change and explain why it is
the best choice.
	I look at all the ways to make
a change to find the best
choice.

I can explain why some
choices are better than others.

	Picture of what a
System Looks Like
[image: ]
	I show my thinking in a way
that others cannot
understand.
	I show my thinking but I’m
missing some parts and some
parts are confusing.
	I show my thinking in a way
that makes sense to other
people.
	I show my thinking in a way
that is very clear to other
people.

	Comparison to
Another Similar
Situation
[image: ]
	I’m not sure how what I
learned is like another
situation.
	I can think of another
situation but it’s not really the
same.
	I can find another situation
that is like what I learned.

I can list how the two
situations are the same and
different.
	I can find something that is
like what I learned, but in a
different situation.

I can list and talk about how
the two situations are the
same and different.







CRITICAL THINKING AND PROBLEM SOLVING
Grades 9-12
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CRITICAL THINKING AND PROBLEM SOLVING

Critical Thinking and Problem Solving — Grades 6-12
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1.0
Novice

2.0
Basic

3.0
Proficient

4.0
Advanced

The student may exhibit
the following readiness
skills for Score 2.0:

When presented with
grade-level-appropriate
task, the student:

In addition to Score 2.0,
the student:

In addition to Score 3.0,
the student may

Tdentifies the problem,
investigation, or challenge.

Formulates general questions
about a topic.

Seeks information to answer
questions about a topic.

Defines the problem,
investigation, or challenge.

Formulates questions that help
reveal important aspects of or
information about the problem,
investigation, or challenge.

Selects information related to
inquiry questions.

Clearly explains the problem,
investigation, or challenge;
provides details that
exemplify the issue or
situation.

Develops and refines an initial
set of questions related to the
problem, investigation, or
challenge; prioritizes key
question(s) on which to focus;
uses questions to provide a
solid foundation for inquiry

Selects information thatis
sufficient in terms of quantity,
and relevance to
inquiry questions.

Describe the problem in
depth by examining it
through various lenses (for
example: ethical, cultural,
social, political, economic,
systems thinking, etc.) or by
identifying multiple facets of
the topic

Analyze the audience for the
Solution to the problem,
including expectations for
and constraints on the
Solution.

Generate thought-provoking
inquiry questions. Carefully
phrase questions in order to
influence the depth, quality,
and value of the information
obtained through the
investigation; use questions
to allow for in-depth inquiry.

Tdentifies criteria and creates
categories for information;
lists evidence.

Identifies components of a
given argument.

Classifies and compares
information; organizes evidence
into logical groups

Establishes criteria by which to
evaluate information (for
example: aceuracy, relevance,
timeliness, etc.).

Identifies strengths and

Tdentifies characteristics that
create meaningful
comparisons; organizes and
prioritizes evidence to reveal
important patterns,
differences, or similarities
related to the focus

Evaluates the sources of
evidence, the aceuracy and

‘Expertly and appropriately
select, categorize, and
classify a wide variety of
information (for example:
significant experiences,
situations, data, events,
Jjudgments, conventions,
beliefs, rules, procedures,
and/or criteria); organize
and synthesize evidence to
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proposed course of action is
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N Formaulates general questions | Formulates questions that help | exemplify the issue or example: ethical, cultural, challenge. meet the challenge. problem or approaches to solutions to the problem or
about a topic. reveal important aspects ofor | situation. social, political, economic, meet the challenge. approaches to meet the
infor rmation about the problem, systems thinking, etc.) or by Explains the effectiveness of a | Explains the relative challenge.
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Selects information relatedto | problem, ivestigation, or problem, or a given approach | solutions or approaches eliminate ineffective solutions | Clearly identify criteria by
inquiry questions challenge; prioritizes key Analyze the audience for the to mest a challenge. or approaches and select which solutions will be
- question(s) on which to focus; | solution to the problem, Uses criteria to eliminate those that are plausible; puts | assessed. Provide a thorough
uses questions toprovide a | including expectations for ineffective solutions or selected alternatives through | assessment of each solution
- solid foundation for inquiry. | and constraints on the approaches. trials to determine their based upon the eriteria.
solution. utility Compare and contrast the

Selects information that is
sufficient in terms of quantity, | Generate thought-provoking
- diversity, and relevanceto | inquiry questions. Carefully
inquiry questions. phrase questions in order to
influence the depth, quality.
. and value of the information
obtained through the
investigation; use questions
to allow for in-depth inquiry.

alternatives to provide
unique insights into the
problem and solution.

Engage in effective,
thorough trials of a wide
variety of proposed solutions
to develop and demonstrate

Tdentifies criteria and creates | Classifies and compares Tdentifies characteristics that | Expertly and appropriately an in-depth understanding
categories for information; | information; organizes evidence | create meaningful select, categorize, and of the problem and ways to
- lists evidence. into logical groups. comparisons; organizes and | classify a wide variety of ddress it ;
‘prioritizes evidence to reveal | information (for example: address 1

Identifies companentsof a | Establishes criteriaby whichto | importantpattemns, significant experiences, Describes own thought Uses established criteria to Prioritizes and corrects errors | Design reasonable
- given argument. e}mlumt;}xmommuon L;m dlf(f,;r;n:ea cr[smulmnnes s(:mm?u‘s. dﬂta:urtnts process. identify errors in the thinking or | in the thinking or problem- procedures to remedy and
e oy relevance, | elted o the foru. Mlgmens convntone, problem-soling process solving proces Correct, i possible any
Evaluates the sources of andJor criteria); organize Deseribes traits of a critical ‘mistakes or misconceptions
Identifies strengths and evidence, the accuracy and and synthesize evidence to thinker and problem solver. Identifies strengths and Accurately analyzes and and their causes.
weaknesses in one’s own questions one’s own thinking,
- thinking, reasoning, and critical ing, and eri Analyze and evaluate one’s
thinking dispositions thinking dispos own cognitive skills with a

view toward questioning

Identifies factors that affect | and/or validating one’s
one’s objectivity or rationality | beliefs, reasoning, and
(for example: prejudices, results throughout the
disposition, etc.). thinking process.

014 — Catalina Foothills School District





image15.png
Fie_Edi_View Window_Hp -
QR reBe= @ 2| =) @ [ BEEH| 22|
L

=l
=]

g
=y N Critical Thinking and Problem Solving - Grades 9-12

sl potimen oo sc+s=dip

) Lo S ) Searches for and examines | Accurately judge the extent
B Z U - x, X Aar|[¥- A 2 subt evidence that contradicts own | to which one’s thinking is
7 S i cence '« ! s tinngis |
beliefs; revises own thinking | influenced by deficiencies in
when the evidence pointsto | knowledge, stereotypes,
T F T N N R N R KR R N R RN K AR Y SR R R other possibilities. prejudices, emotions, or any
= = = . . . . . . . . i . . . | WU TS o e other factors that constrain
‘problem and solution. one’s objectivity or
rationality, such as belief
Engage in effective, ation confirmation
thorough trials of a wide Ppreservation/con: N
variety of proposed solutions bias.
to develop and demonstrate
an in-depth understanding
of the problem and ways to
address it.
Describes own thought Uses established criteria to Prioritizes and corrects errors | Design reasonable
process. identify errors in the thinking or | in the thinking or problem- procedures to remedy and
problem-solving process. solving process. correct, if possible, any
Describes traits of a critical ‘mistakes or misconceptions
thinker and problem solver. Identifies strengths and Accurately analyzes and and their causes.
‘weaknesses in one’s own questions one’s own thinking,
thinking, reasoning, and eritieal | reasoning, and eritical Analyze and evaluate one’s
thinking dispositions. thinking dispositions. own cognitive skills with a
view toward questior
Identifies factors that affect and/or validating one’s
one’s objectivity or rationality | beliefs, reasoning, and
(for example: prejudices, results throughout the
disposition, etc.) thinking process.

014 — Catalina Foothills School District





image16.png
Fie_Edt_View Window Hp B
R 2N A ER=Y=IRONC /35| (=) & IEE| e = |
L

=l
=]

Creativity and Innovation — Grades 9-12
5¢+s=dlp

R e M

DocumentlMicrosoft Word
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2.0 3.0

Proficient

1.0
Advanced
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Novice Basic

the following readiness
skills for Score 2.0

The student may exhibit

When presented with a
grade-level-appropriate
task, the student

In addition to Score
the student:

In addition to Score 3.0,
the student ma;

Tdentifies a problem or area
offocus

Completes basic
brainstorming tasks, such as

listing or webbing to generate

an idea.

Describes others’ ideas or
Solutions to a problem.

Defines the parameters ofa
problem and explains its
significance.

Applies characteristics of
divergent thinking:

Metaphorical Thinking —
Reframes the problem,
investigation, or challenge in
a different way (for example:
looking at it from a different
perspective, starting from a
different point in the
process)

Fluency — Generates
multiple ideas relevant to the
problem.

Originality — Generates a
novel solution to a problem

Flexibility - Asks and
answers “what if?” questions
in order to propose new
Solutions or better
understand the problem

Clearly defines a compelling
problem, investigation, or
challenge in a manner that
builds a framework for idea
generation.

Applies characteristics of
divergent thinking:

Metaphorical Thinking —
Reframes a problem,
investigation, or challenge
into a metaphor or analogy to
yield a clear direction
regarding how to approach
the task (for example: “a
personal music player is
Jewelry” metaphor sparked
creativity in the idea
generation phase that led to
the iPod).

Fluency — Generates
multiple, distint ideas that
are closely related to the
creative challenge at hand
and that are sufficient to
spark a creative process.

Originality — Generates
‘multiple novel solutions to a
problem. Asks, “Is my idea
really new?” Researches

Discover a compelling
problem or redefine an old
problem in a new way,

Show depth of understanding
of the audience for the
solution to the problem,
including expectations for
and constraints on the
Solution.

Apply characteristics of
divergent thinking:

Metaphorical Thinking -
Use comparison or analogy to
make new or unique
connections, making the
strange familiar, or the
familiar strange

Flueney — Generate multiple
ideas that approach the
problem or challenge from
diverse perspectives.

Originality — Generate
‘multiple novel, viable ideas.
Research precedents to
evaluate the viability and
originality of newly generated
idea(s).

2014 — Catalina Foothills school District
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others’ ideas or solutions to
the problem

Flexibility - Considers ideas
from different perspectives.

Flexibility - Examine ideas
in unexpected ways;
intentionally challenge ideas
or seek flaws in proposed
solutions.

Creates a representation or
model of the idea.

Makes effective revisions to
ideas and processes based on
specific feedback.

Creates a clear representation
or model of the idea.
identifies steps toward
implementation.

Makes complex revisions or
subtle refinements in
response to broad/general
feedback or criteria.

Creates a detailed
representation or model of
important aspects of the idea.

Secks targeted feedback to
make revisions that
sufficiently advance and/or
improve the quality and
quantity of ideas

Tncorporate details that might
go unnoticed; imagine details
that might not be readily
apparent. Find important,
interesting, and relevant
information from unique or
unexpected sources

Sort, arrange, connect,
and/or prioritize ideas in
ways that turn options info
creatively productive
outcomes

Refine, strengthen, or develop
ideas by analyzing
possibilities; regularly revise
and revisit ideas to improve
them (for example:
“tinkering”)

‘Asks clarifying questions.

Uses a consistent method
and/or perspective for
producing a product or
Solution.

Explores ideas within a
comfortable setting (for
example: in the absence of
failure or obstacles)

Demonstrates curiosity and
flexibility by questioning to
extend understanding, trying
new approaches to the task,
considering new ideas, ete.

Discards a solution that does
not lead to the end product or
performance; modifies an
idea or solution in response
to constructive criticism

Takes comfortable risks (for
example: in group situations
or when the outcome is
known).

Demonstrates openness to
ambiguity by suspending
evaluation on ideas until they
are thoroughly explored.

Challenges existing
parameters or ideas tied to
norms or conventions (for
example: driving on the right
side of the road in the U.S.)

Takes calculated risks and
perseveres in exploring ideas
when encountering moments
of failure or constructive
eriticism; shows resilience in
situations in which failure is

Explore ideas and solutions
that extend beyond
underlying assumptions/
beliefs.

Critically examine
conventional or authoritarian
assertions; challenge one’s
own assertions or beliefs;
express unconventional and
possibly unpopular ideas

Foresee potential challenges,
problems, or unintended
consequences of a solution;
modify the ideas in response

2014 — Catalina Foothills school District
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and/or perspective for
‘producing a product or
solution.

Explores ideas within a
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Demonstrates curiosity and
flexibility by questioning to
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considering new ideas, etc

Discards a solution that does
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performance; modifies an
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Demonstrates openness to
ambiguity by suspending
evaluation on ideas until they
are thoroughly explored.

Challenges existing
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norms or conventions (for
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perseveres in exploring ideas
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Explore ideas and solutions
that extend beyond
underlying assumptions/
beliefs.

Critically examine
conventional or authoritarian
assertions; challenge one’s
own assertions or beliefs;
express unconventional and
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problems, or unintended
consequences of a solution;
‘modify the ideas in response.
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‘part of the experience and
adapts plans accordingly (for

example: willing to diseard a

viable solution in order to
improve the final
product/outcome)

‘Summarizes or restates
others’ ideas.

Articulates own ideas to
others

Ttegrates ideas from others
with own ideas

Makes connections between

and builds upon others’ ideas

to generate new and unique
insights

Synthesizs ideas from
different group members and
capitalize on the different
strengths and perspectives of
individual group members to
develop a cohesive product or
performance.

Create a climate where others
can extend their own
creativity; draw on the
strengths of others to help
guide them toward producing
creative ideas.

Tdentifies details about the
target andience, including
needs and interests.

Identifies materials needed
for the product or solution.

Describes the specifications

of the product or solution.

Shapes original ideas into a

product that s relevant to the

target audience.

Selects materials that are
appropriate to the product or
Solution.

Creates and follows a general
plan to meet the
specifications of the product
or solution.

Shapes original ideas into a
product that meets the needs
or interests of the target
audience.

Effectively integrates

materials at hand to develop a

product or solution.

Analyzes components of the
plan to develop specific tasks
and effectively organize the
work

Develop creative ideas into
tangible solutions or
contributions that are
valuable and unique in
meeting the needs or interests
of the target audience.

Adapt materials to develop an
innovative product or
Solution; use materials in new
or unexpected ways.

Anticipate potential problems
or obstacles; plan effectively
to cireumvent, overcome, or
recover from setbacks.

Elaborate on the design or
solution, extending beyond

the boundaries established in
the specifications to enhance
the usefulness or potential of
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guide them toward producing
creative ideas.

Tdentifies details about the
target audience, including
needs and interests

Identifies materials needed
forthe product or solution.

Describes the specifications
of the product or solution

‘Shapes original ideas into a
product that is relevant to the
target audience.

Selects materials that are
appropriate to the product or
Solution

Creates and follows a general
plan to meet the
Specifications of the product
or solution.

Shapes original ideas info
product that meets the needs
or interests of the target
audience.

Effectively integrates
‘materials at hand to develop a
product or solution.

Analyzes components of the
plan to develop specific tasks
and effectively organize the
work.

Develop creative ideas into
tangible solutions or
contributions that are
valuable and unique in
‘meeting the needs or interests
of the target audience.

Adapt materials to develop an
innovative product or
Solution; use materials in new
or unexpected ways.

Anticipate potential problems
or obstacles; plan effectively
to circumvent, overcome, or
recover from setbacks.

Elaborate on the design or
solution, extending beyond
the boundaries established in
the specifications to enhance
the usefulness or potential of
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Creativity and Innovation — Grades 9-12
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the product or performance
(for example: effectively
using a narrative structure
in an analytical essay).

Tdentifies own strengths and
weaknesses in the product
and/or process

Sets personal goals for
performance.

“Assesses the quality of the
performance and creative
Pprocess in response to
feedback and/or established
criteria.

Sets goals for performance
based on feedback and/or
established criteria.

“Accurately reflects on the
quality of the work; uses
reflection and/or feedback to
revise ideas or products.

Questions and eritiques one’s
own creative process (for
example: dedication of time
and effort, exploration of
ideas, amount of support
needed, etc.)

Sets new goals for
performance based on
reflection

Reflect on performance
throughout the creative
process; seck targeted
feedback to reflect upon and
revise ideas, thinking
processes, products,
Solutions, et

Analyze patterns and prior
performances to set new goals
for the task; revise goals in
response to ongoing
reflection
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COMMUNICATION

Communication — Grades 9-12

5c+s=dlp

1.0
Novice

o
Basic

3.0
Proficient

4.0
Advanced

The student may exhibit
the following readiness
skills for Score 2.0

When presented with a
grade-level-appropriate
task, the student

In addition to Score 2.0,
the student:

In addition to Score 3.0,
the student may:

Describes important
interpersonal skills needed for
effective communication in a
conversation and discussion.

Responds to direct questions
‘within a conversation or
discussion with brief,
informational statements.

Uses basic interpersonal sKills,
such as appropriate voice
volume, register, and physical
proximity to interact with
others

Responds to questions and
poses simple follow-up
questions that are relevant to
the task of the group. Challenges
ideas or responses to questions.

Uses a variety of
interpersonal skills, including
tone of voice and appropriate
physical gestures (for
example: eye contact, facing
the speaker) during
conversations and
discussions to build positive
rapport with others.

Poses and responds to
questions, building upon
others’ideas in order to
enhance the discussio
clarifies, verifies, or
challenges ideas and
conclusions with diplomacy.

Effectively adjust
interpersonal skills in
response to the group and
task to ensure that all
participants are included in
the conversation or
discussion.

Synthesize multiple ideas
from participants to achieve
the group task or goal. Use
diplomatic responses or
comments to diffuse
potential conflicts among
other participants and/or to
ensure that all perspectives
are included.

Uses familiar digital
communication tools (for
example: e-mail, texts, I-
messages, web chat)

Uses appropriate digital tools to
communicate verbal and
nonverbal information.

Updates messages and responds
to questions or statements from
a receiver.

Effectively selects digital
tools to enhance or clarify
communications with others

Responds to messages ina
timely manner; establishes a
procedure for possible follow-
up conversation, if needed.

TUse a variety of digital
communication tools to
establish reciprocal
conversations in both formal
and informal formats.

Strategically use the features
of various digital tools to
solicit, receive, and
communicate information.

Proactively schedule and
time communication to
achieve results

© 2014 — Catalina Foothills School District
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ideas or responses to questions.

Poses and responds to
questions, building upon
others’ideas in order to
enhance the discussion;
clarifis, verifies, or
challenges ideas and
conclusions with diplomacy.

the group task or goal. Use
diplomatic responses or
comments to diffuse
potential conflicts among
other participants and/or to
ensure that all perspectives
are included.

Uses familiar digital
‘communication tools (for
example: e-mail, texts, I
‘messages, web chat)

Uses appropriate digital tools to
commaunicate verbal and
nonverbal information.

Updates messages and responds
t0 questions or statements from

Effectively selects digital
tools to enhance or clarify
communications with others.

Responds to messages in a
timely manner; establishes a
procedure for possible follow-
up conversation, if needed.

Tse a variety of digital
communication tools to
establish reciprocal
conversations in both formal
and informal formats.

Strategically use the features
of various digital tools to
solicit, receive, and
communicate information.

Proactively schedule and
time communication to
achieve results.
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Communication — Grades 9-12

5c+s=dlp

listening attentivelyto a
speaker.

Acks questions when
prompted.

listening (for exampl
one’s hand to enter a
conversation).

Describes the characteristics of

Follows basic norms regar
+ raising

Paraphrases information
communicated by the speaker;
identifies speaker’s tone (for
example: hostile, apathetic,
enthusiastic),

Asks questions to clarify
ing | intended message

Adheres to structured norms
regarding listening (for

example: timed protocols for
discussions, Paideia, or Socratic
seminar).

Deseribes or reflects upon the
knowledge communicated by
the speaker in light of the
speaker’s values, attitudes,
and intentions.

Asks questions to extend
understanding of intended
message or clarify possible
misunderstanding of the
speaker’s attitude or
intentions.

Honors structured and
unstructured norms for
listening (for example: wait
time, eye contact, nodding)
to ensure collaboration and
sharing of ideas

Provide evidence of engaged

listening by:

+ asking questions in
Tesponse to specific
statements or questions
from the speaker.

+ applying the speaker’s
ideas to new contexts or
subjects

+ integrating the speaker’s
verbal and nonverbal
language to gain a greater
understanding of the
message.

+ putting speaker at ease
with verbal and nonverbal
responses.

example: job interview,
friendly conversation,

(for example: letter, tex
message, discussion),

disciplines, cultures,
generations, etc.), and
purpose (for example
persuade, to inform, to
entertain) of a given

‘communication.

examples of colloquialis:
jargon, or slang

Tdentifies the context (for

consumer complaint), format

audience (for example:
‘members of own or other

Identifies terms that are

Communicates using an
appropriate format and level of
formality for a given context,
purpose, and audience,

+ employing structured patterns
of communication that are
contextually appropriate (for
example: formal greetings,
farewells, handshakes)

to

ms,

Communicates clearly,
selecting an effective format
and level of formality for
multiple contexts, purposes,
and audiences.

Communicate strategicall
‘manipulating and/or
innovating upon format and
conventions for a variety of
contexts, purposes, and
audiences

Adopt or adapt
colloquialisms, jargon, or
slang of another's discipline,
culture, region, or generation
appropriately to increase
understanding and
‘communication.

© 2014 — Catalina Foothills School District





image22.png
L=

Calibi Body) u

A
e x, X Aa|

B U
3 u

Documentl Microsoft Word

Tdentifies the context (for
example: job interview,
Jriendly conversation
consumer complaint), format
(for example: letter, text
‘message, discussion),
audience (for example:
‘members of own or other
disciplines, cultures,
generations, etc.), and
‘purpose for example: to
persuade, to inform, to
entertain) of a given
‘communication.

Identifies terms that are
‘examples of colloquialisms
jargon, or slang.

‘Communicates using an
appropriate format and level of
formality for a given context
purpose, and audience,
employing structured patterns
of communication that are
contextually appropriate (for
example: formal greetings,
farewells, handshakes).

Communicates clearly,
selecting an effective format
and level of formality for
‘multiple contexts, purposes,
and audiences.

Communicate strategically,
‘manipulating and/or
innovating upon format and
conventions for a variety of
contexts, purposes, and
audiences

Adopt or adapt
colloquialisms, jargon, or
Slang of another's discipline,
culture, region, or generation
appropriately to increase
understanding and
communication.
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Communication — Grades 9-12

5c+s=dlp

Identifies the general level of
success achieved in
communications with others

(for example: “Tt went well.”).

Describes the level of success
achieved in communications in
response to a set of established
criteria; identifies areas of
strength and weakness in
response to feedback

Determines effectiveness of
communication based on
feedback and response from
others.

Analyzes patterns in
communication; sets goals
for fture communication
accordingly.

Effectively adjust
communications as they are
taking place in response to
direct and indirect (for
example: body language,
tonal shifts) feedback to
farther common
understanding

Set goals for future
communication, establishing
protocols for evaluating the
Success of any refinements.

014 — Catalina Foothills School District
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Collaboration — Grades 9-12
5c+s=dlp

1.0
Novice

2.0
Basic

3.0
Proficient

1.0
Advanced

The student may exhibit
the following readiness
skills for Score 2.0

When presented with a
grade-level-appropriate
task, the student:

In addition to Score 2.0,
the student:

In addition to Score 3.0,
the student may:

Tdentifies roles within the
team that are necessary to
complete the task

Sets goals for individual work;
deseribes other students’
individual goals.

‘Explains the duties of different
team roles needed to complete
the task

Flfills basic roles and
responsibilities.

Explains the team’s goals as
they pertain to the task.

‘Assumes any role and can
aceurately describe and

‘perform the duties of each
role, including leadership.

Clarifies roles and
responsibilities among team
members.

Deseribes the scope and
relevance of the team’s work;
deseribes the relationship
between roles and the team’s
goals

Encourages others.

Discern which team member
is appropriately matched for
each role; thoughtfully
organize and divide the work,
check on progress.

Share leadership; develop an
appropriate balance of when
tolead and when to follow.
Encourage and inspire others
to assume leadership roles.

Provide leadership in defining
the mission and vision for the
work

Question and challenge the
mission and vision for the
team’s work in response to
new learning, team
discussions, etc. in order to
achieve the team’s goals.

States own opinions to others.

Identifies and acknowledges
challenges that occur during
the collaborative process.

Shares ideas with members of
the team; restates diverse
ideas, opinions, and
perspectives within the team.

Uses strategies to respectfully
address challenges that arise
within the team (for example:
rephrasing others’ ideas,
using “I” statements)

Tategrates diverse idea
opinions, and perspectives of
the team and negotiates to
reach workable solutions.

Shares concerns, personal
insights, and resources with
the team.

Anticipates challenges that
might occur during the

Show respect and empathy for
the ideas, opinions, values,
and feelings of other team
‘members (for example:
restate and affirm others’
ideas, ask for clarification,
foeus feedback on ideas rather
than individuls, use positive
language and tone).

Enhance team productivity by

014 — Catalina Foothills School District
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relevance of the team’s work;
describes the relationship
between roles and the team’s
goals.

Encourages others.

to assume leadership roles.

Provide leadership in defining
the mission and vision for the
work.

Question and challenge the
‘mission and vision for the
team’s work in response to
new learning, team
discussions, etc. in order to
achieve the team’s goals.

Shares ideas with members of
the team; restates diverse
ideas, opinions, and
perspectives within the team.

States own opinions to others

Identifies and acknowledges
challenges that occur during
the collaborative process.
Uses strategies to respectfully
address challenges that arise
within the team (for example:
others’ ideas,
using “I” statements).

Tntegrates diverse ideas,
opinions, and perspectives of
the team and negotiates to
reach workable solutions

Shares concerns, personal
insights, and resources with
the team.

Anticipates challenges that
‘might oceur during the

Show respect and empathy for
the ideas, opinions, values,
and feelings of other team
‘members (for example

restate and affirm others’
ideas, ask for clarification,
focus feedback on ideas rather
than individuals, use positive
language and tone).

Enhance team productivity by
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Collaboration — Grades 9-12
5c+s=dlp

collaborative process; helps
resolve conflict or address
challenges within the team
through discussion and
consensus-building activities
(for example: straw poll,
consensus board,
collaborative learning
protocols)

‘making compromises,
building consensus among
team members, and setting a
positive tone in words and
actions; use conflict to build
consensus

Performs work related to the
assigned task when directed to
doso

Completes individual action
items to achieve the team’s
goals.

Submits products that mest
the basic specifications for the
assigned task

Monitors individual and team
progress; makes adjustments
based on the status of
collaborative work toward
team goals.

Accepts responsibilities with a
positive attitude.

Assists others as needed;
values opinions and skills of
all team members

Prepares for teamwork ahead
of time; completes individual
action items on time.

Submits high-quality products
that meet the specifications for
the assigned task.

Prioritizes and monitors
individual and team progress
toward goals, making
sufficient corrections and
adjustments when needed.

Show commitment to the task
at hand; inspire and motivate
the team.

Produce high-quality
individual work; connect this
work to the work of others in
ways that improve the team’s
overall performance

Employ a wide range of
project management strategies
that enhance the team’s
effectiveness (for example:
create timelines, identify or
set goals, prioritize and
allocate tasks, organize
resource-gathering, monitor
progress, keep team on task),

Provides general feedback to
others (for example: “That
Tooks nice.” or “I think you
need to make revisions to the
first part.”).

Requests general feedback (for

example: “What do you
think?” or “Is my project
good?”)

Accepts positive/encouraging
feedback.

Provides and requests specific
feedback pertaining to the
established criteria of the task

Provides constructive
feedback. Delivers feedback
effectively in a manner that is
appropriate to the audience
and topic

Proactively solicits feedback;
accepts and shows
appreciation for constructive
feedback.

Acts upon feedback to achieve
team goals.

Display curiosity about the
quality of the work; seek
helpful, descriptive feedback
from peers, the teacher, and
experts involved; provides and
accepts feedback in ways that
advance the team’s production
of high-quality work

1100x8.50 in
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progress; makes adjustments
based on the status of
collaborative work toward
team goals.

action items on time.

Submits high-quality products
that meet the specifications for
the assigned task.

Prioritizes and monitors
individual and team progress
toward goals, making
sufficient corrections and
adjustments when needed.

Employ a wide range of
project management strategies
that enhance the team’s
effectiveness (for example:
create timelines, identify or
set goals, prioritize and
allocate tasks, organize
resource-gathering, monitor
Pprogress, keep team on task).

AaBbCCDC

Provides general feadback to
others (for example: “That
Tooks nice.”or I think you
need to make revisions to the

first part.”)

Requests general feedback (for
example: “What do you
think?” or “Is my project
good?).

Accepts positive/encouraging
feedback

Provides and requests specific
feadback pertaining to the
established eriteria of the task.

Provides constructive
feedback. Delivers feedback
effectively in a manner that is
appropriate to the audience
and topic.

Proactively solicits feedback:
accepts and shows
appreciation for constructive
feedback.

Acts upon feedback to achieve
team goals.

Display curiosity about the
quality of the work; seek
helpful, descriptive feedback
from peers, the teacher, and
experts involved; provides and
accepts feedback in ways that
advance the team’s production
of high-quality work.
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Collaboration — Grades 9-12
5c+s=dlp

Tdentifies own strengths and
weaknesses in collaborating
with others

Explains how individual
behaviors can influence group
outcomes.

Tdentifies individual and team
strengths and weaknesses with
regard to the established
criteria for the task.

Explains specific strategies to
improve personal
participation and/or group
productivity.

Critiques and reflects on
individual and collabora

strengths and weaknesses;
deseribes the learning (about
content and/or collaboration)

that resulted from the
collaborative experience

Reflect on the collaborative
tive | experience throughout the
process.

Analyze patterns and prior
performances to set new goals
for individual and team
performances in response to
Develops a plan for improving | ongoing reflection.
individual participation

‘group productivity.

and

© 2014 — Catalina Foothills School District
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